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FOREWORD

This bulletin describes the fall conference of the Middle Cumber-
land District Education Association on October 13-14, 1949. A
report of this conference is being presented as a State Department
of Bducation publication, because the conference demonstrated a
unique type of district education association conference in Ken-
tucky, and because it has been recognized as a good work conference
and as an effective approach to better teaching and better schools.

: The bulletin was prepared by Miss Nona Burress, Director of
Field Service, Kentucky Education Association, and Miss Louise
Combs of the State Department of Education, who served as planning
consultants to the officers and program committee of the Middle
Cumberland District Education Association.

It is hoped that this publication will be useful to loecal, distriet,
and state or

: oups in planning and conducting work-group con-
erenc

‘CeS—conferences which stimulate professional growth and
Provide opportunity for members of the profession at all teaching
and administrative levels to work together on problems which are
real to them ang to plan for real progress in the State’s program of
education, :
BoswerL B. HoberIN,
Superintendent of Public Instruction

June § 1950




AT A DISTRICT EDUCATION ASSOCIATION CONFERENCE

MIDDLE CUMBERLAND DISTRICT EDUCATION ASSOCIATION

A Distriet Education Association
A State Education Association
A State Department of Education

A Group of Colleges and a University

Work Together

For

Better Teaching
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PROGRAM COMMITTEE

W. E. Lacy, President

Audrey Maupin, Vice President
O'Leary Meece, Secretary

Louise Combs, Planning Consultant

Nona Burres, Planning Consultant
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TRIBUTE '°

The 1949 Conference of MCDEA was a tribute to the professional
spirit and effective leadership of Mr. Porter Hopkins, Superintend-
ent of Somerset Schools and a member of the Board of Directors
of the Kentucky Education Association. This Conference had its
mcipiency in his vision, enthusiasm, and sense of professional respon-
sibility. He sensed the need for a new type of conference experience

to comport with the desires of the members of the teaching profes-
sion,

Mr. Hopkins has served more than forty years in the field of
education as a teacher of one-, two-, and three-teacher schools;
prineipal of small elementary and high schools; superintendent of
Lancaster Schools; State Supervisor of Rural Schools, 1920-27;
Superintendent of the Somerset Schools from 1927 to the present
time; President of the Kentucky Education Association, 1935-36;
and a member of the KEA Board of Directors for the last twenty
Years, representing the MCDEA. A fine professional spirit has
pefmt.%ated his serviceg through these years, and his professional
zi‘;l:lselence has urged him on to greater effort for the cause of educa-

During this Qonfe
Professional goalg
Years ago while g

he Conference, h
@ tribute to an yy

rence Mr. Hopkins saw the realization of some
he set for himself and for the profession over 25
erving as State Supervisor of Rural Eduecation.
oOwever, was not a tribute to a finished task, but
finished chapter of his active professional life.

i ?Ei;;alllOPEd that Mr. Hopkins vyill take the lead in providing

ok meenxlgerlences througy which there will be developed in

i ers of the'teachl.ng field the same qualities of leader-
at have characterized his years of service.

In the Poem

is asked, “Why “The Bridge Builder” a man of long years of service

build a bridge at eventide 97

::Good friend, in the path I have come,” he said,
There followetp after me, today

Yopth whose feet must pass this way.

This chasm, that has been naught to me,

To that fair-haireq youth a pitfall be.

He, too,'must Cross in the twilight dim.

Good friend, T am building this bridge for him.”
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The message conveyed in this response reflects a perspective anl
a deep feeling of responsibility to the future and to all of thos
who follow.

Mr. Hopkins envisioned this unparalleled Conference in Ken- |
tucky as a stimulus to greater cooperative effort on the part of the
total profession for a more effective program of education and for
better teaching in the future. So long as these goals are pursuel
so long will tribute to Mr. Hopkins endure.
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PART I

How The Program of the Work Conference

Was Initiated and Conducted
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THE MIDDLE CUMBERLAND DISTRICT EDUCATION
ASSOCIATION CONFERENCE

Theme: Toward Better Teaching

When the Middle Cumberland District Education Association
held its annual fall Conference on October 13-14, 1949, in Somerset,
those who attended found something different in the way of dis
trict education association meetings. This program broke with the
traditional speech making conference. The MCDEA planned and
conducted a work-group conference for two days, providing op-
portunity for full member participation, one thousand strong.

It is necessary to go back to the early planning sessions in order
to understand the full background and significance of the initiation
of a work-group conference such as this one. When the elected
officers of the Kentucky Education Association and of the eleven
district education associations met in the early spring of 1949 to
discuss plans and programs for the fall conferences, it was the con-
sensus of the group that teachers and administrators were of the
opinion that even though their past meetings had been especially

- good, a different type meeting was needed—one in which all the
members would have the freedom to suggest the everyday SC]’?OI
problems which were giving them concern and then have an active
part in planning the program, participating in it, and deciding on
the follow-up. These officers agreed that there was a need ff)}' 8
type of conference which would produce better results. Sensitive
to this need, Mr. Porter Hopkins with the officers and program com
mittee of MCDEA, decided that the fall conference at Somerset Il
1949 would be a “participation conference” rather than a “Sit'afld.
listen” conference. With this decision made, the actual planniig
started. :

Pre-planning. The first planning session of the program oL
mittee was held in the first week of April 1949 and from that time
until the conference was held in October dozens of planning g.rou.lflis
met and all members of the Association were involved in some S.1g1;1‘ t
cant way in the planning. During the KEA Convention in April ;)as
year the superintendents of the fifteen school systems i1.1 the1 it
trict met for a planning breakfast period. Each superintent .ﬂM’
the president and secretary of MCDEA and the Director of Fillers
Service of the KEA planned ways to meet with the 1,000 teac eof~
principals, and supervisors to prepare them for a different type
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fall cogf(i:rence and to find out just what the problems were which
were giving them the most concern. The questions and problems
Presented most frequently were: How do I know when a child
Is ready for reading? What are good activities that promote read-
ing readiness? How can reading contribute to child growth and
d(ivelopmenti? Where can 1 find good supplementary materials?
What must I do with the retarded child? How do I group ehildrenﬁ;
How do other teachers teach reading ? How must I handle diseiplineé

ov nudl LEU g‘f@ Jtlllh. /he t it} i

It was evident that the members of the Association wanted the
(Gloqlxl'felzence to give major consideration to the “How” of their every-
aﬂ“031111\111;10@11})01;;1;ssuondl 3011),%. The p],allm'ing committee knew that
e pmb,]oms(e (.O'llllld pest meet this need. Further from the
o jmp; 6‘rf)]3;l \tx a;e.h 1}1@ te_a(-.hfers and administrators wanted
e S( ,nl 10 ,>111struets0n i the classroom on a practical,
G o .th.,i m‘n(.c. to be the most needed theme for a work
L 1- S particular area. “Toward Better Teaching” was

as the central theme.

Selecti

= tlfziﬁgis}e(?f:rs'and‘consurltants. In most of the eleven dis-
o r\,f. {h; mfne senior colleges and quite naturally the
programs, In : ’E-hr‘ ,\T 1('%“(‘-2‘:‘% make valuable contributions to the
ever, there i 0111§i(1( f e Cumber];and Education District, how-
This L .i]‘g )j:feeolyle.ge——Iﬂndsey-'\Vilson Junior College.
m.“,l St pcrso]j‘-g. \L‘p; an allalble, but many leaders, consultants,
Viewed the presidents of 7 li tlllee( S o N Tl o
Sty of Kentuely i)1~. ‘.al e ilearby state college and the Univer-
tucky said. “mo ‘a 00021(;01]1& Donovan o'f the University of Ken-
Sff members - Pn1 er evnce'of that kind you may have all the
Edueation gor dave(;(-’tme];]a lf‘tk.us means closing the College of
Vas manifested by a]] t] ]Wo; y’l’h]s e G i
¥ited to help pyay.. thig 1&0‘])1 esidents whose staff members were in-
tueky, Eastern Ken’[u(lﬂir b%OOd, conterence. The University of Ken-
lege, Lindsv_\,’-'\\’ilson -ﬂ:)‘/li,(:rtgggllggnege, oo (‘Jollege, Serea G0

ge, Campbellsville Junior College,

the State 1)
' eépartment . %
S ent of Education,* the Kentucky Education As-

=’Th(} st

to partig;. ote Suberintendent

ciation (?;-.I)Efteg because of angi_elgiguBoswel; B. Hodgkin, could not accept the invitati

a Dlanninglcn saine date, but he Cs appointment with another disﬂ“ic‘pNluc(:%q‘l'nvmatlon

ers to servf}onmlfan‘u over a pr:!:rioc?nh‘t’.uLed by making available one staff 1 reraberas

Prepareq i as leaders and cons of six months and the services of <LI:‘:\ R
aterials, ang partic(i)l?:t?eléar}"-? t"ﬁ’hc assisted in one or rr;;rg*pcl)éﬁﬁl;;c}‘agesmem-

E In ihe two-day Conference 2 e
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soeiation several public school systems outside of this area, and the
text book companies provided leadership for the conference in addi-
tion to the leadership in the Association. Also the Oak Ridge School
System in Tennessee made available three former Kentuckians, two
of whom had been members of the MCDEA. For each of the thi-
teen work-groups the co-leader and recorder selected were members
of the Association.

Organizing thé Conference. The conference was so organized
that teachers, principals, supervisors, and administrators worked to-
gether in the same groups. Those whose interests and problems were
in the secondary field were placed in one of six different groups, and
the secondary field were placed in one of six different groups, and
those with interests and problems in the elementary field were placed
in one of seven different groups. Each superintendent requested
his teachers to register for group work in such a way that some
members would be in each of the thirteen groups. The registration
card gave the section number and the room where the meeting would
be held. By having this kind of organization, the groups were well
divided and easy participation was made possible. Each teacher
remained in the same work group for both the morning and aft.el'-
noon sessions. The leader, co-leader, and recorder remained with
the same group for both the morning and afternoon sessions. EflC]l
group had the services of two consultants for the entire mormie
session and two different consultants for the afternoon sessiOI'l and
the general consultants, Mr. William D. Chilton, Mr. Lyman Ginget
Miss Nona Burress, Miss Louise Combs, were available to all é"l'ouPS:
Also, Mr. J. W. Brooker and Mr. Adron Doran who had ofi®
responsibilities on the program served as consultants-at-large.

General Meetings. Mr. Adron Doran, past president of the I\E}A
and a graduate student of the University of Kentueky, gave t;:
opening address on “What Constitutes Good Teaching.” Afte.r th
address which was the keynote for day’s work, the thirteen dlscusa-
sion groups met for an hour and a half in the morning and fOFn
two-hour session in the afternoon. At the close of the {.lfteml?ﬁr,
session many planning and business sessions were held, 'mdmth;
the recorders who made their reports available to Mr. Gmgel', i
over-all reporter; the Friday morning panel members with lith.
William D. Chilton as chairman ; officers of classroom teacherlst‘jvas
State Classroom Teacher President, Miss Nanalyne Brown. =
not considered wise to hold an evening session since many men
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?ad a great distance to drive in getting home. The dinner meeting
tlolr guests, leaders and consultants and administrators provided by
toi ; omerset Chamber of Commerce and the Association contributed
0 i s%ceess of the conference. There was opportunity for all per-
;:hl;s to .?icome better acquainted and to hear Mr. J. T. Alton discuss
significant work of the N.E.A.; Mr. Willi o i
s B.A.; . William D. Chilton discuss
nents to the constituti i
. : : the on, to be voted on i
;igleimzzr 1949, and which held significance for progress in educaﬁ
mentsn M(?nhzlbeky‘ : Mcr. Adron Doran discuss history of past amend
ments; Miss Louise Combs discuss values of i _
mg a tribute to Mr. Porter Hopkins. e o

tOta(l)ne i;lléeliiraﬁmrmng Miss Noga Burress served as chairman of the
e Buraett yC group and Miss Mary Elam, consultant for the
. ompany, led a discussion on ‘“What Constitutes
e emﬁ dm the Ele.menta,ry Grades.” It was significant that
o Woxik W].thl the elementary teachers because she

irector of one of the largest and best workshops for

elementary teachers i
5 . TS T 5
0 1945, mm Kentucky at Lindsey-Wilson Junior Golleze

On Fri
Lo legag’; 31\1{31(‘), ’%lsrf.als.econdary group participated in a panel dis-
Wiies Staté - ; tl liam D. Chilton, Director of the Bureau of
i Pué)lé_lr ]Iinent _of Education, and a member of the State
T A 101 el?tlons. The Panel under the leadership of
onsidered “Better Teaching Through Better Puli)lic

Relations.” Th;
.~ This was a timel ioni
T i ely and significant approach to the im-

The final mornin

of the Kentucky BEq
confere

g sessi i
g session included the message of the president

ucation Associati
: tion and a re
nce and the evaluation. DOTb 01 the oxer,all

Evaluati :

e alfgg:mﬁhs- J ghn W. Brooker and Mr. Lyman Ginger who

a.nd their own eVall)u E‘ the Conference at work presentedbreports

tl.Oll, 10 doubt, wasar;()z:;: fb‘;UtCOIEGS e e,

IS Wor gas artici

M hal;(ainéloipproa(fhed it in lightpof ’cl}(i;pi\r\l'z~32yhixretll‘rlled -

for indueing chaelfset = the work conference. A very ‘sffé‘llle;l;e 5

A = fﬁeand lmprovement in teaching would ha;:e 1;);:;

AVe committeq the B e participants whereby they would

Process, howeyer mselves to certain action in the future. Thi
» Was not employed at this particular conf'erenciaS
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(It was hoped that the commitments would be made at a follow-up
meeting of representatives from each of the fifteen school systems
in the Middle Cumberland District Education Association.) The
following comments typical of hundreds of such comments made
by the participants are significant:

“This was not just another conference. We have been searching
for something for a long time in the way of effective conferences.
This one was a ‘ringer’ .”—An administrator

“You can sum it up by saying that it was so apt.”—An educé-
tional consultant of one of the book companies

“I have been attending teachers’ meetings twenty years and ths
is my first opportunity to feel that I could participate and talk
about my down-to-earth school problems.”—A principal

“Certainly an improvement over the past.”—A teacher
“I like the group participation.”—A prineipal

“I have learned things; I want to oet home now and try then
out Monday.”—An elementary teacher

“It was wonderful. I am going to thank everyone who helped
plan it.”—An elementary teacher.

“I have attended regional, state and national meetings”for aézlllf
time and this is the most realistic and best meeting yet."—A
gate to the NEA.

“You made it so easy for us to discuss our problems. This 18 tltlz
first time the teachers of the one-teacher schools have felt f'reethe
discuss their problems along with the problems of teachers 1 :
larger schools. It didn’t seem to matter this time whether we tauiu-
in large or small schools. No problem seemed ‘too little’ t0 be ¢
sidered.”—A teacher of a one-teacher school

: : incipal
“We need more meetings like this.”—A high school P

“I feel that this was the most worth while thing thflt hassjgi‘::
been done in this or any other area by a district education a:rince
tion toward the improvement of instruction. I am fully Clotnh i
that we have moved in the right direction and I am ho’;’)efu airector
idea of work conferences spreads to other districts. —A
of the KEA
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Evaluation and Report
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............................ Henry Chambers
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TOWARD BETTER TEACHING
(Keynote Address by Adron Doran)

I am sure you are impressed by the fact that this subject, Toward
Better Teaching, is a rather ambitious one, and the task of discuss-
ing it is a rather challenging one. The combination of these terms
into this phrase is wrought with great significance. This is the title
given to the 1949 Yearbook of the Association for Supervision and
Curriculum Develo pment, produced by a committee under the direc-
tion of Alice Miel, Columbia University, and Kimball Wiles, New
York University. Tn commenting on the selection of this topic by
the executive committee, President Walter A. Anderson said, “We

are convineed that there is no more important topic for consideration
n these timeg.”

The subject, Toward Better Teaching, implies that we count not
ourselves to have attained or to have become static. “Toward better
teaching” has a dynamic quality which points ahead. Bach of us
then should he moving in the direction of better teaching. It is
saddening to observe that many who have had years of experience
have moved ng closer to better teaching than when they first began.
As someone hag well said, “Instead of having ten years of experience
they have the same experience ten years.”

The big question of this di
most mooted with whig
better teaching? Afier
then—What steps
Some

scussion, and I suppose one of the
‘What constitutes
deciding what constitutes better teaching
must we take in moving toward it? There are
insteadh(?f“;(::\]:d Isla,x.' that \\"f are moving away fron% better teachilllg
Caiston, ot wa:(ﬂ If. ‘IT 18 not an uncon}mon. thln{c‘g to hear dlS,;
e fhe “]-a . ?n‘ln In print, 03,1 thfe merltf; of the. ABC method
G e :‘c(l:h}.)zll'] ‘mei;hod‘ of teaching children to read.
Wi ..qcho(,lhf)m'\c%a'\ 1r.1£}t we ShOl‘l]d 1'@111"11 ’go thE'B good old days
S U;(;l}l]sr.ste(l of Va.vlo,q \.vlth Mark Hopkins on one end
e other. What shall we say then?

h we are concerned, is

ternll‘ette;l:hliz(f "“t‘ a definition which we shall be able to give to the
v su: lj’fursell d(.aﬁnes teaching as, “organization of learn-
leaming_” TIC;ES; u¥ Fe&‘:hlng -a.s t:hat which “brings about effective
are employeq Z SCISWG question is not what methods or procedures
tested o o » 81d whether they are old-fashioned or modern, time-

Xperimenta], conventional or progressive, The ultimate
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criterion for success in teaching is results. Mursell hastens to add
that the results about which he speaks are those which are lasting
rather than transitory; results which a learner can use freely,
flexibly, and confidently in a variety of situations; results in terms
of the learning of subject matter and in terms of the development
of pupils as persons. In line with this thinking the Committee o
Curriculum Planning and Development of the National Association
of Secondary School Principals released a publication in 1944, en-
titled, Planning for American Youth, setting forth the ten in-
perative needs of youth. These needs, say the committee, are:

All youth need to develop salable skills and those understand:
ings and attitudes that make the worker an intelligent and produc-
tive participant in economic life.

All youth need to develop and maintain good health and phys-
ical fitness.

All youth need to understand the rights and duties of a citizen
in a democratic society and be diligent and competent in the per-
formance of their obligations as members of the community and
citizens of the state and nation.

All youth need to understand the significance of the family for
the individual and society and the conditions conducive to succes
ful family life,

All youth need to know how to purchase and use go?ds anq
services intelligently, understanding both the values received bj
the consumer and the economic consequences of their acts.

All youth need to understand the method of science, the influen
of science on human life, and the main scientific facts concerning
the nature of the world and man.

All youth need opportunities to develop their capacitie
preciate beauty in literature, art, music, and nature.

All youth need to be able to use their leisure time We
budget it wisely, balancing activities that yield satisfaction
individual with those that are socially useful.

All youth need to develop respect for other per
their insight into ethical values and principles, and to be
live and work co-operatively with others. :

All youth need to grow in their ability to eXpI'GfSS their th
clearly and to read and listen with understanding.

s to ap-

11 and
to the

sons, to grow il
able fo

Oughts

. t
: : Srp ching, !
If we accept these as the valid results of successful ted a0

then becomes the responsibility of the instructor to organ What
pupil’s learning better than he can do it on his own account:
the teacher is paid to do is to organize the student’s leartt .
skillful and effective fashion. Therefore, if it can be qaid tha

ng i &
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are moving in the direction of accomplishing these results then it
can be said that we are moving in the direction of better teaching.

Let us think now for a moment about some of the things neces-
sary if we as individuals and as a profession are to move in the
direction of better teaching. I would suggest, first of all, that every
school unit n the Commonwealth of Kentucky must be manned by
highly qualified, properly trained, and adequately paid personnel.
I hope we soon may come to discuss more realistically the type of
mdividual who should enter the teaching profession and become
courageous enough to eliminate the “sow’s ears in the process of
making purses.” The teacher 1s the most important factor in the
school’s effort to educate the youth of this land. Hollis L. Caswell,

Qolu111bia University, advances the following as necessary qualifica-
tlpns of better teachers:

. The teacher should have a wholesome personality and broad
interests,

Tl}e teacher should be concerned with the major problems of
our times and should participate as a citizen in constructive action.

The teacher should be committed to the democratic ideal and

shogld see education for all our youth as a principal means of its
achievement,

Thg teacher should have 3 strong interest in youth, under-
standing their ambitions, possibilities, and problems, and possess-

Ing the sensitivity and skill to contribute to their wholesome growth
as persons,

The teacher
knowledge, ang skill a
Capacities and concerns of pupils.
Furthermore, we

= e should establish minimum pre-service require-
ents for certificatio

e o n at not less than four years of approved col-
e Schzol : en enough. money should be appropriated to the
Minimyy, glaee und 9311C1 raised frox.n local sources to guarantee a
e air)t' of $2,400 for a beginning teacher. Although pre-
1§ of equalp 0: 1031 Loz teaeher.s IS an essential, education in-service
equality of ’edue e;.en greater, ‘mportance. The American ideal of
e E‘L lonal opportunity is directly related to the prepara-
¢lers; and all Programs—state and national—to equalize

uld include as one of itg important



and procedures but of producing effective learning upon the part
of the student. There are certain characteristics of a good learning
situation in whieh such desirable results are obtained.

1. The learning situation should be one surrounded by an e
vironment that is comfortable, attractive, challenging, and stimu-
lating.

2. The experience of the children should be meaningful and
should establish an interrelation of general environment with school
environment.

3. The curriculum should be adapted to individual variations
both in terms of materials used and in ways in which the students
are permitted to express themselves.

. . . 4
4. We should find in the situation a balance between “mental
. S s . . . ”
and physical activities,” “active and passive operations” and
“vicarious and direct experiences.”

5. The classroom situation should reflect an understanding of
the meaning of human beings, and a sensitiveness to the growih
and development of children.

6. The situation should provide experiences for participation
in the democratic processes and demonstrate that the teaqh?l'
herself has developed interest, high morals, and a co-operative spirit.

School administration should be considered as we think of t.'he
avenue down which we move toward better teaching. In the i
troduction of his doctoral dissertation, An Approach to the Develop-
ment of a Program of In-service Education for Public School Super
intendents in Kentucky, Harold P. Adams says, “School administré:
tion exists for one purpose—to improve instruction and learning:
The administrator must see that plans are made and that policies
are formulated and adopted. He is responsible for the prop::
execution of plans and policies.” School administration makes 1
greatest contribution by providing efficient teachers and by furnlsm
ing them and their pupils with the proper tools and enwronmenli]Ze
which and with which to work. The administrator should H%Oblen-
the human resources of all personnel engaged in the educatlcziﬂmo‘
terprise for the realization of the purposes of education 1 8 'deualﬁ
cratic society. He must lead in discovering the needs of indivl =
and groups. The expansion of school services reflects the faith W o
the American people have in their schools and the heavy resp
sibilities delegated to school officials.
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There seems to be a feeling upon the part of some people that
all school administration should be abolished. Some look upon it as
a necessary evil. These are they who are uninformed on the com-
plexity of the problems of education, or are unconcerned about
public education, or have had experience with inefficient school
administration. However, instead of taking the backward step of
elimmating special administrative machinery and personnel let us
march forward to the day in which we develop educational states-
manship and creative leadership in school administrators.

A discussion of this type would not be complete without mention
of the importance of membership and participation of the teacher
in the professional organizations at the local, state, and national
levels. Tn most cases professional growth upon the part of the school
personnel is in direet proportion to the interest and activity in the
representative organizations of the profession. Jesse Stuart, in his
I‘ECEl.lt book, The Thread That Runs So True, says, “Teaching is not
charitable work. It is a profession. It is the greatest profession
under the sun. I don’t know of any profession that is more im-
portant to the people upon this earth. I've loved it. I still love it.”
Your professional organizations are designed to develop such a spirit
upon the part of you who teach today.

We should speak at length of the relation between guidance and
better teaching. Some effort must be made to enablé the student
to ulllderstand his abilities and interests, to develop them as well as
Possible, to relate them to life’s goals, and finally to reach a state

of e i ; -
omplf-zte and mature self-guidance as a desirable citizen of a
democratie order.

eSt;;llil;iiiO;b;dstzhaE 1 Speak‘ of parent-teacher relations, efforts.at
e sc'lgl:-reemutment program, use of co'm.munlty
health, 0’0~ Gurriculm =y T’mnsportla‘flon p?oblems, nutrition and

ar activities, public relations, and many other

thin : :
¢ S8 Wh'leh are directly related to suceessful teaching and meaning-
ul learnmg, 2

Th T
our stZt?lOpe of the future lies in the fact that we are conseious of
probl&msS %I]ld aré moving in the direction of a solution to our
- We will build a better Kentucky when we build a better

8ystem ; :
2 educ;f' public education. We will have built a better system
10n when we have done better teaching.
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DISCUSSION GUIDES AND REPORTS FROM WORK GROUPS
by

Recorders and Program Committee
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“TOWARD BETTER TEACHING IN THE
ELEMENTARY GRADES”

Suggested Discussion Guides

The elementary teachers of the Middle Cumberland District were
asked to indicate to the secretary of the association the problems
on which they needed help and would like to have discussed in the
group meetings at the fall conference in Somerset, October 13 and
14. In response to this request many replies were received. The
following are problems about which they had the greatest concern:

I. Child-Growth and Development

(1)
(2)

(3)
(4)
(5)

(6)
(7)

How to solve discipline problems

How to keep children from thinking they are not good
in their work

How to cope with bad behavior

How to gain better attendance

How to create enough interest in the truant child fo
cause him to want to, instead of being made, atfend
school

How to discover children’s interests

How to develop new interests

II. The Curriculum

(1)
(2)
(3)
(4)
(5)
(6)
(7)
(8)

(9)
(10)
(11)
(12)
(13)

(14)
(15)

(16)
(17)

(18)

How to secure more material for the classroom
How to teach reading to the slow group

How to succeed in teaching arithmetic

How to work with retarded students

How to correlate subjects or classes

How to help pupils evaluate work

How to have a more interesting music program
How to relate art to other parts of the elementar
riculum

What can we do about music or how muc
us where there is no special music teacher
How to correlate social sciences

How to report to parents 3 o iis*
How to know the best methods of teaching Spelllngilools
tory, geography and science in the elerne_ntary ;Cr i
How to teach health and physical education unae
new code -

How to teach remedial reading
How to provide seatwork in a rural
grades

How to teach primary children to read
How to teach eight grades and use &
supplied

How to teach arithmetic to the first gra

y cur

1 is expected of

school with eight

11 the textbooks

de and how much
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IV.

V.

(19) How to teach science in the lower grades
(20) How to teach phonics

Organization

(1) How to seat the groups effectively

(2) How to secure and determine best lighting effect

(3) How to make a schedule or program of daily activities
(4) How to group children for effective teaching

Building and Grounds
(1) How to get 'better and more adequate buildings
(2) How to equip playgrounds

The Teacher

(1) How to get cooperation of parents with teachers in a
rural community

(2) What are benefits of joining the KEA? The NEA?

(3) Teachers’ attitude on ethics

(4) How to secure good public relations

(5) How to organize a PTA

(6) How to get started on effective staff meetings

Tfhe discussion leaders organized the problems in the following areas
for discussion:

L

II.

III.

Child Growth and Development
Understanding Children

(1) Behavior patterns at the various age levels
(2) How learning takes place

(3) Individual needs

(4) Readiness

(5) Tests and reports

The Curriculum
(1) Experiences
(2) Subject-matter

(3) Instructional materials
(4) Evaluation

Organization
(1) Schedules
(2) Grouping

(3) Room arrangement—seating, lighting

IV, Building angd Grounds

(1) Maintenance
a. Sanitation
b. Repair
¢. Beautification

d. Equipment
(2) Use

a. School
b. Community
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['he following are excerpts from the reports of the work groups
which gave attention to various approaches to better teaching and

V. The Teacher

(1) Philosophy

(2) In-service growth .’:
a. Training
b. Professional organizations, local, state and national

(3) Human Relationships—pupil-teacher, teacher-parent, |
teacher-teacher, teacher-administration

Excerpts from the Elementary Work Groups

to those problems with which teachers showed greatest concern: n

Child Growth and Development

il

O OTHIE LoD

8.
9

10.
15
12,

13.

In the discussion on child growth and development the various
groups recognized that teachers must be sensitive to the following
needs of children:
Need to be an integral part of the group : Re
Need for achievement
Need for freedom from fear
Need for love and affection
Need for freedom from guilt
Need for sharing
Need for understanding and knowledge
Need for economic security
Need for beauty
Need for guidance
Need for adventure
Need for work and play
m. Need for continuity :
Children need expression through movement and noise.
Opportunities should be provided to develop the body an
Creative activity should be encouraged.
Children must have a feeling of belonging. They must
Children must 'be given time to find their places—pla
they fit.
Children steal, lie, and draw vulgar pictures
needs.
Children have a real need for success. . ust be
Children need to be complimented. The compliment I
sincere,
Confidence is built upon small things.
Children are taught—not books. : plems &
The day will come when we approach the child and his pro
a doctor approaches a case.
A child could be on

Third grade level in writing

Third grade level in arithmetic

First grade level in reading

HRTE PR b 00D

d mind.

be wanted-
ces where

because they meet
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14.

15.

16.

17

18.

The teacher must inform the parent about the “child’s life in
school.” Write a note, card or letter to parents. Explain remarks
and actions of the child whenever it is felt that parents need con-
tacting.

Achievement test should

a. Help growth

b. Find out where child is

¢. Be used for analytical purposes

d. Never be used as promotion basis

Achievement tests should be given early in the school year, to help
analyze the child’s needs and serve as a guide in determining the
actual teaching program rather than at the close of school to de-
termine whether a child should pass a grade or not.

Most educators agree that the best type of report to parents is the
personal interview of teacher and parents.

Consideration should be given to rating a child in terms of his own
ability.

Reading

1y

Readiness—ways of developing oral language readiness
a. Showing period in which experiences are told

b. Experience records :

¢. Common experiences in school

d. Listening to stories and poems

Use teachers’ manual in teaching reading. Use reading tests and
informal check lists.
Find interests—should have well balanced reading program.

Deyelop new interests—have reading corner including books the
children enjoy.

Grouping—individual differences.
All children don’t have a square deal when they enter school.

The child who is ready to read and is bored with what goes on

il;c;t&lﬁtnot have to go through a readiness period just because some
it.

Amount of oral reading in the fourth and fifth grades.
a. Depends on type of material.

b. Where should be balance of oral and silent reading.
fi Free readi.ng should be two levels below child’s ability.
- Seventy-five per cent silent reading and twenty-five oral is

frequer}tly given as standard.

;agZisgl:;d:bOOks to. help determine the amount of oral reading.

s ad‘dete’rmme purpose of oral reading.
1 eading is f.or pleasure and to entertain others—not to
ea1:n the mechanics of reading.

Children read silently first, then orally.

Oral reading needs an audience.

- Select best reader to do oral reading.

Program organized
so that teacher may h i
readers, read orally. y have time to help poor

o e o
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8. Different methods of word attack—pictorial clues, context clues,
word forms, phonetic analysis, structural analysis, dictionary.
9. Teaching reading to a retarded pupil—suggestions:
a. Give him individual assistance on his instructional level
b. Check on his eyes and other physical conditions to see that these
conditions do not hinder his reading.
c. Check on home life to discover conditions and emotional con-
flicts which might affect learning.
d. Make the child take reading 'by giving him books with high
interest level.
e. Let the child know his difficulties then work with him on them
f. Provide a meaningful experience about material he is expected
to read. :
g. Correlate musie, art, science and other enriching and creative
experiences with his reading. :
h. Provide an attractive, home-like, colorful, environment filled
with many interesting reading captions.
“Remember reading is caught as well as taught.”
Science
1. The teaching of science.
a. appreciation of environment
b. experiments
c. based on needs of community
d. make insect cages, mount butterflies, build terraniums, acdi®
riums.
2. Science is more than nature study. pild
3. The course of study should take in the problems of the C2&%
Examples:
a. Why does the wind blow?
b. What’s in a cloud?
c. What makes the bell ring?
d. What makes a fire burn? gest
4. The teacher should have clear aims in mind and should SUé
problems unless they arise from child’s work.
5. Science equipment need not be purchased.
6. Broad science generalizations should be established. ready
7. Be willing to admit you don’t know all the answers an be
to help a child find his information.
8. Preserve the child’s curiosity. e of et
9. Teacher may broaden his own science background by Us
mentary science textbooks. g scief
10. Child needs to develop a respect for facts and to develop

f. Bible reading to improve oral reading.

g. We need to train children to read well orally, in situations where
needed.

h. Oral reading needs purpose.

i. Children should be taught to be intelligent listeners.

tific attitude.
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Every grade level may have an interest in

a, weather

b. living things—caterpillars, leaves, trees, animals. Keep records
and pictures of changes.

. story of the earth

. magnets and electricity

. machines and how they help us

terest in science may be developed by
using weather calendar.

noticing clouds

simple experiments

. testing soil

playing with magnets

aviation

. Observations

. taking field trips

. using visual aids

= o 2.0

Arithmetic

1.

Beginners

a. Authorities have not decided how much material they should
know.

b. They have definite readiness for numbers.

Present arithmetic in everyday learning situations—make arith-
metic meaningful.

a. Social application (concrete).
b. Teach the child to think quantitatively.
¢. Go to concrete from abstract with social application.

Language

L

Make language a functional subject.

- Very young children do not mind corrections. In intermediate

11.

grades mistakes may be listed and corrected in class.

Have pupils proof-read their materials and find their own errors.

Letter writing is excellent in real situations.

iirag:age should be taught in conjunction with science and social
ies,

Children often dislike language because teachers teach as they
were taught.

Children need opportunities for oral expression.

Use natural situations to 'bring about use of written Foghshs
letter writing, ete.

.Iﬁdjust texthooks to needs of class.
nformal teaching situation is necessary.

i. Ch'%ldren should set standards for discussion period.
- Children want self-discipline.

%O(l;hildren need practice in leadership.
each boys and girls to read, write and speak well.

a. Gi . =
tci}:r’l: Pupils more time to participate in life-like talking situa-
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b. Give meaning to assignments.
c. Tie up language experience to their own lives.
d. In correcting pupils do not kill enthusiasm.

Art

1. Use inexpensive, discarded and native environmental material
such as:
. native clay
. home-made finger paint
spatter painting
. native sandstone
seed pods, walnuts, berries
block printing with Irish potatoes
weaving—rugs, mats, chair backs, and other colorful articles
from old rags, etc.
. Spools
Christmas cards
j. booklets

W R T T o

o oy

Music

1. Make instruments for rhythm band—whistles, tin horns, fruit jar
lid xylophone, coca cola top cymbals.

Have children bring instruments to school.

Do not kill music by so much theory.

Folk games.

Borrow or buy a victrola and records.

Organize a circulating library of records and victrolas.
Community singings and get togethers.

Varied rhythms carried out in classrooms as marching, W
skipping, tapping on desks or glasses, clapping hands, ete.
9. Use radio.

10. Act out music.

11. Read music—notes, position on line.

12. Men can use tonette—to help pitch lighter.

SR

alking,

oS

Organization

The better school is organized so children can work ! k
worthwhile activities—setting goals for themselves, planning their W(?IIS’
going to varied sources for information, and practicing essential sm‘tﬁ
Opportunities provided for children to learn to live and work ¥
others.

at purposefllly

Seating -
1. The seating arrangement should be, to a large extent, deter
7 by the child.

2. Seating in circles and at tables has the disadvantage O
the light.”

3. The physical needs come first, then the spiritu
mental needs. :

4. The seats should be arranged to create a spirit of friendliness:

minEd
f ;(framiﬂg

al, emotional and
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Lighting

1. Light colored shades should be used to prevent glare.
2. Use health department in determining the proper lighting.

Schedule Making .

I
2,

3.
4,

The schedule should be made in terms of needs.

Try to do away with idea that we must have ‘“spelling at 8:30.”
We as teachers seem tradition bound.

Children do not reach point of absorption by time schedule.

Attention should be given to a weekly program instead of a daily
program.

Grouping of Pupils

L

6.

Buil

dren, Good learnin

equi

O po

10. A

11,

Organize one-teacher school into groups. (Possibly three—lower,

intermediate and upper grades.)

a. These groups would include the 6-8 year olds, 9-12 years, and
13-15 years. :

Grouping of 50 pupils in one grade.

a. Give readiness test.

b. Give informal test by checking silent, oral reading, etc.

C. At least three groups within the fifty.

Group children in what they can do. Children sometimes group
themselves.

Groups should be flexible.

Keep the child with the group in which he is socially adjusted.
1{1 @ room with more than one grade the children should be con-
s1dfered a group of children rather than certain grades.
Children need to work on achievement levels.

dings and Grounds

Buildings of today are constructed to care for experiences of chil-

g is enhanced by well planned, well built, well
Poed, well kept school plants.

The following suggestions were considered:
Make classrooms ag attractive as living rooms.

iull .len’gth rpirror in the classroom will help child’s posture.
child’s attitude is inflenced by his physical surroundings.

: }ilstes for the good ang beautiful may be formed for all time—
€ school shoyld brovide for this.

Chlldrer} should share in making the school room and grounds
attractive, :
‘llai(SiSeI‘OOm shou}d have the atmosphere of a busy workshop.
Child;l f children’s own work should be in all classrooms.

€N may assume responsibilities for the care of the building
and grounds,

Attenti i
grE:en’uon should be given to the use of native shrubs, trees and
88. To the building of walks.
dequate playgroun
évery child—the yo

leanliness of buil

d space and equipment are requirements for
ung child and the older child.

dings and grounds must be stressed.
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The Teacher

Today’s teacher teaches children, not subjects. Dorothy Baruch finds
that the teacher who is most successful with children is the one who
gives them plenty of loving affection, lets them make their own choices
as much as possible, shares their enjoyment in activities, listens to what
they have to say, gives them a chance to relieve tension by giving ex-
pression to their feelings, and permits them to experiment with materials
without reproaching them for being “messy.” The good teacher accepts
actions and . expressions that are typically childlike., It was agreed
through discussions that the better teachers do the following:

1. Develop and maintain a spirit in the school that is conducive to

positive learning.

Capitalize on child’s genuine interests.

Provide for individual differences.

Strive to live examples before children.

Seek community participation in school’s activities, programs and

policies.

Home visitation.

Seek “to learn” and understand each child.

8. Encourage a state of acceptance on the part of the child that he
may excel in one subject and be a slow learner in another.

9. Develop a philosophy of education.

10. Keep individual records of children.

11. Know that teacher-pupil relationship is important.

12. Develop a smile that appeals to children and puts them at easé

13. Try to develop their own personalities.

14. Convince pupils that there is something missed by non—attendanct;.

15. Recognize that it is difficult for some parents to visit SChOOlt;e
have something go into the home from school each week. Let
parents know of the accomplishments of the children.

16. Recognize value in having room mothers.

17. Improve themselves professionally through:
a. Belonging to local education associations.
b. Belonging to the K.E.A. and N.E.A. i
c. Belonging to other organizations contributing to specid
ests, such as A.C.E.,, A.S.C.D,, etc.

18. Participate in in-service programs.
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‘TOWARD BETTER TEACHING IN SECONDARY SCHOOLS”
Suggested Discussion Guides

“Teachers should spend half their time studying their pupils as
individuals and the rest of their time doing what that study
shows to be desirable and necessary.”—Henry Morrison

We, of the Middle Cumberland Edueation Association, have de-
cided to take a look at our high school programs, to consider the
effectiveness of the service we are offering the young people of
high school age in this area, and to find ways within the limits of
our resources to improve teaching-learning.

What can we do to make the learning program in the high
schools more effective, and what problems do we face in doing thig?

What are some approaches to better instruction? Where shall we
begin ?

Each group will be free to discuss problems which are impor-
tant to the participants in that group. The following approaches
to better teaching are suggested as topies for discussion :

Better Teaching

L. Through formulating a sound school philosophy and determining

definite objectives.

Through counseling and guidance,

Through understanding how learning takes place.

Through an adequate curriculum and program of studies.

Through study of drop-outs.

Through follow-up studies of graduates.

Through wider pupil and parent participation in planning, effect-
Ing, and evaluating the school program.

Through the teaching personnel.

Through professional growth of teachers and administrators.

10, q i
Through curriculum development and brograms of in-service
Erowth of teachers.

ié %hrough homeroom activities,
- Through Pupil activity programs.

13. Thr o : =

o ough the librar

15. Th

16, T et

18, Tiliough the Organization of g satisfactory school district.
ough a program of public relations.

PBOGRAM COMMITTEE
Middle Cumberland Education Association

~N oD e WD

‘.D'OO

: ¥y and instructional materials.
ough community resources.

rough administration.

NOTE: pt i
E: It is not €xpected that any group will cover all of the
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“T'o meet the needs of all youth,
H'gh SChOO‘» every youth, is the one fundamen-

STl tal purpose of all education.
g = “The high school today mu;t
Q‘A[J\ be concerned with its entire pupil
Y group, providing program and
L facilities to satisfy the interests
St of pupils going to college, info
business and industrial life of
the community, into homemak-

A BASIC QUESTION ing and parenthood.

MER
~-. Whatis in "ﬁd{?

“Of every 100 youngsters, 55 drop out of school.

“Investigations clearly show that the great majority of drOp'?uifs
leave school because they cannot see that education as they know Ve
getting them anywhere.

“Improving the holding power of the school depends upon build.ing a
program the value of which youth recognizes in terms of his oWl inter-
ests: understanding the maturing body . . . getting along with the oppo-
site sex . . . obtaining group approval . . . getting started as a worker

. settling on a philosophy of life.”’*

: iustment
*Excerpt from High School—What’s In It For Me, published for the Life Adjus
Commission by the U. S. Office of Education.
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Excerpts From the Discussions of the Secondary Groups

The following are excerpts from the reports of the various
groups which chose to consider better teaching through the ap-
; proaches of developing a philosophy, guidance, holding power of the
' school, recognition of individual differences and other approaches
with which there was great concern :

! Philosophy

; 1. The thought of the group was that a school’s philosophy of educa-
i tion should be broad enough to include the four fundamental pur-

1 youth, poses of education:

damen- | (a) The growth and development of the individual.

lon. | * (b) Personal relationships of the individual.

y must (c) Economic efficiency of the individual.

epupll (d) Civic responsibility of the individual.

m and | The philosophy should also include the specific objectives of the
nterests individual school. The philosophy would vary somewhat from school
se, info ! to school and even from class to class. It cannot be a finished thing
life of but will necessarily change with the growth and development of
nemak- faculty and leaders and with the changes which come in the com-

| munity, The formulation of a philosophy should be a cooperative
venture participated in by administrators, school faculty, parents

and students. This cooperative effort tends to unify the school pro-
gram and make for its success.

‘OP'?u'FS A philosophy of education is our belief of what we are trying to
witis | d_O for students and is based on the idea of the worth of the indi-
' vidual,
ilding a 2. What is a sound philosophy?
i (1) A changing set of values evolved as progress is made.
n | (2) A set of beliefs to be carried out through certain specific
e 0ppo- objectives.
worker (3) A s‘et of beliefs and standards developed by the faculty of
an individual school.
What are the advantages in having a faculty share a common
e Philosophy?
.

(1) Without it teachers would work at cross purposes.

(2) The child caught in the cross fire of different philosophies
1S confused and frustrated.

(3) The community cannot get a clear idea and then be able to

Tecognize the over-al] policy of the school.

3. Some of the facts agreed upon by the group:

(1) g}?e teacher must have a part in formulating this philoso-
y.

(2) The teacher m
(3) The student m
phy.

(4) There must pe a careful study of the community.

ust have a personal philosophy.
ust have a part in formulating this philoso-
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(5)
(6)
(7
(8)

(9)

Guidance

Every teacher must work toward this goat

Philosophy is an ideal—a goal—a belief.

This philosophy must 'be a philosophy of education and of
life.

It must be a changing philosophy to meet immediate and
long-time objectives.

A philosophy is essential to good teaching. It must be work-
able. The teacher must have a philosophy before the school
can have a philosophy.

1. Guidance is a continuous process. The big question is whether
or not it is, or even can be correctly done by classroom teachers.
The welfare of the students should be discussed with the parents at
all times and not just when there is some difficulty. Teachers should
do counseling until they are confronted with a problem which they
feel that they cannot handle, then they should seek the advice of
counsel specialist.

The best guidance program develops where the teachers take tl_1e
guidance problem as a common problem and work together on it
A guidance program necessarily varies from school to school
2. Common Agreements: :

(1) To guide we must help the child to find the solution to his

(2)
(3)
(4)
(5)
(6)

own problems.

We must have clearly in mind the desirable objectives t0-
ward which we wish to guide the child.

Vocational guidance tests are helpful in placing students on
the road to work they. can do successfully. ;
Home rooms properly carried out make a fine opport‘mlty
for guidance. .
Teacher must 'be acquainted with home life of child in order
to give wise guidance. ; K
Making a cumulative record of reactions of child at WO‘;
and at play will reveal a pattern of behavior that will help

the guidance counselor. T
(7) Studying the child in club activities and in community s!

(8)

(9)
(10)

(11)

(12)

tions will reveal still more about his personality.

A faculty conference pooling the information eajCh
has on one student will make the faculty conscious
student as a separate personality.

Actual practice in the home room technique nee
given to teachers. e
We need to find ways for teachers to develop 2 friendl
team work on their common problems. ork 18
We must somehow make the student realize that 31’1 “;nd :
honorable and dignified and that everybody can’t X
so-called white-collar job. i d
We need to encourage students to develop hobbies 2
avocational interests as well as vocational interests.

teacher
of the

ds to be
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(13) Good films and books on guidance are available.

(14) Field trips and conferences, both group and individual, are
helpful.

(15) Having students write of personal experiences and drama-
tize incidents in their experience will reveal much to a close
observer.

(16) Use the resource people in the community to acquaint stu-
dents with the types of work available.

(17) The function of a professional guidance director is to work
with teachers and parents so as to bring to 'bear the best in-
fluences on the child.

(18) No type of guidance or any other part of a school program
can go forward without competent leadership from the ad-
ministration.

(19) The student should be encouraged to seek personal guidance
from his teachers.

Individua] Differences

1. Why changes in teaching in secondary schools needs attention.
Many students drop out. In some cases 50% are lost from the fresh-
men class to graduation. Lack of interest on the part of students
IS one main cause of thig drop-out. It is essential to know the stu-
dent’s individually in order to understand causes for drop-outs.

How to know individual pupil’s needs:

(1) Conferences with pupils.
(2) Conferences with parents.
(3) Consultation with individual groups.
(4) Home rooms—furnishes opportunity to know and to guide
student.
(5) Clubs—pupils seem to have more freedom and care less to
€Xpress themselves than in classroom.
(6) Field trips—courts, shrines, ete.
(7) Tests,
uming that we know what makes children behave as they do,
do, or what can we do, that will help to utilize our in-
The following are suggestions:
(1) Exercige patience.
(2) F}nd child’s strong points and help him utilize them., Permit
o glm to g0 as far ahead as possible with them.
eal With student individually. Very definite plans in
rses for each student to progress as he can.
e Work.with thle English teacher in selecting
I certain children without their knowing it.

(5) Coordination among teachers of school essential for im-
Provement of instruction,

(6) Experienceg for

(7) First n

(8) Re i
=98 : t hand. Have pupils make sur-
N various phases of school life.

(4) Librarian can
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(9)
(10)
(11)

All boys and girls need not learn the same things.

May not be necessary to follow slavishly the textbook.
More electives—many schools in this area are too small for
more. Maybe overconsolidated small grade school centers.
High school below 300 too small to do best type of work.

Holding-Power of the School

1. If we are going to have better teaching, we are going to have o
know what to do about individual differences. We will also need
larger teaching forces so the classes will not be crowded.

Some of the problems to face are:

(1)

(2)
(3)

(4)
(3)

(6)

We are teaching children who are forced to go to school by
an attendance officer.

Outside interests have increased.

The changed attitude of the parent and the need for adult
education.

Does our method of teaching cause the boy or girl to drop
out?

What to do with the slow child and still meet the needs of
all levels.

The importance of knowing how to read.

2. Study of Drop-Outs:

(1)

(2)

(3)
(4)

(3)
(6)

(7)

3. Meeting Needs to Eliminate Drop-Outs:
Attention was given to the large percentage of

high schools. It was the consensus of the group th

out because the high school program does not offer the

need.

Drop-outs indicate failure on someone’s part—not always
the teacher’s. If parent is to blame, seek for the key P&
son who would have influence with him to change bS
attitude.

Students grow discouraged and quit school becausé they
have not the elementary foundation. i
Students fail because they are assigned subjects t00 dlfﬁczat'
The 9th grade is the critical year. It has been suggested :haf
this year be made as pleasant as possible in the hope 0
students will be encouraged to remain in school (EXP":;he
ment of this kind is being tried in Harlan County under
direction of Glenn Morris.)

Failures are usually due to lack of inter
instead of lack of actual mental ability. : =
Some standards need to be set up so as to definé the m
ing of a high school diploma. ; f
An improved teaching procedure will attract the 1‘ntecr:;t g
students and help to keep them in school. Thlsfteach'
brought about only when teachers think in terms 0

ing the whole child—not in terms of subjects only:

drop-outs i ¢
at students 4%
m what they

erio
It was thought that a study of drop-outs Overhfi‘gllj gchools

years would offer a basis for improving teaching in the
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Johnson Camden

M rehead State College
OMorehead, Kentucky

The following are points of discussion by the group:

100K, A. Failing to meet needs of child.
) small for 1. Over-crowding classrooms.
ol centers. 2. Are administrative practices developed on basis of child’s
f work. needs?
: 3. Make present courses better meet the need.
i 4. Board of Education and public must be informed of pro-
zlso need gram and needs.
9. How alert is the school to home conditions?
6. Inadequate transportation.
7. Marking system.
schoal Iy | 8. Textbooks.
| 9. Barrier, such as 8th grade examinations, commencements,
il f ete.,, that prevent children from going on to high school.
o 10. Methods—all teachers—teachers of reading, English, con-
, servation, moral values, manners, safety, etc.
tl o drop 11. Required subjects.
Ln 12. Lack of motivation.

13. Heavy home study requirements.
B. Meeting needs of child.
1. Personality of teacher.

) 2. Guidance program.
ot always | 3. Facilities for training.
 key per 4. Personnel—teacher,
1ange his 5. Home visitation—know and understand the community.
6. Better health services.

juse they 7. Strong public relations program from state level down to

. local level.
, dificult . a. Help the people discover the program that is needed.
ested that | G Administrators, work through teachers in developing poli-
hope the_ﬁ cies—democratic procedures.
(Experi 9. Improve present courses through
jnder the a. In-service training.

- b. Curriculum construction.

1o
apt | Extra-Curricuay Activities Program
i : the_';r should be given more training along this line in college. In

= ifd’;h? teachers are to take part in the extra-curricular activities,

gerest o e ta Workable curriculum a brogram of activities is a part of
s can be needu growth of the regular school program based on interests and
e S of the students,
g | Curriculym Planning
ot In(‘i:i’édua} differenceg must be recognized by the teacher.
l;nts i o eldlfferen.ce of opinion is found in this group on the type
:,hat G Bovs ell?uitu?; which should be offered in the secondary school.
eriod o school, he needagreed regardless of what a child does after he leaves
] s S a sound foundation in the fundamental skills, We

velop attitudes, appreciations, and a willingness to accept
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civic responsibilities through our guidance.
The school must accept a dual responsibility: to the child and to
the community.

Pupil-Parent Participation

Planning effecting and evaluating a school program should be
a cooperative affair. The barrier between teacher and parent should
be broken down by the teacher. Most parents will be very recep-
tive to the teacher if they are given the opportunity. The teacher
should be the leader in the pupil-parent-teacher relationship. The
“ice” may be broken by showing interest in common everyday
things.

Better Teachers

Teaching, guiding, and learning are synonymous. We get better
teaching when we get 'better teachers. The better teachers are
teachers who understand the child and who can give him what he
needs.
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THE EVALUATION AND REPORT

L. By Mr. John W, Brooker, Executive

_ Secretary, Kentucky
Education Assoeiatior

2. By Mr. Lyman Gin

: ger, Director of Training School, Univer-
Sity of Kentucky,
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EVALUATION OF CONFERENCE

A part of the final session of the Conference on Friday morning,
October 13, 1949, was devoted to evaluation in terms of values
received by the participants and in terms of suggestions for future
programs. The following is an excerpt from the evaluation presented
by Mr. John W. Brooker, Executive Secretary, Kentucky Education
Association :

“Tvaluation

“This has been an innovation insofar as District Education Asso-
ciation conventions in Kentucky are concerned. The general theme,
‘Toward Better Teaching,’ is tremendously challenging. This con-
vention, in essence, has been an in-service trahﬁng program for
teachers, principals and superintendents on how to improve instruc
tion in the classroom.

“In my evaluation of the program I want to give you first what 1
consider to be some of the desirable outcomes attained:

“We have learned how to work together in an attempt to solve
our problems. Cooperative planning and thinking is most important
Through working together we learn from each other. We also come
to know and respect each other more.

“We have pooled our experiences and have exchanged ideas
Throughout this area and the state of Kentucky there are hun.dreds
of good teachers who through experience have learned of de.swable
methods and ways of handling different and difficult situations a8
they arise. Here we have come together to help each other and t0
exchange ideas that have never been recorded in textbooks. The'sle
‘unrecorded specifics,’ as a result of this convention, are noW ava¥
able for the use of all of us. :

“This convention has stimulated thinking on the part of 3,11_11;
attendance. Sometimes we become so engrossed with the m‘?ChamG
and details of our daily routine that we forget the larger a‘l_msdalllls
purposes of public education. This convention has prowdelto
with the opportunity to refresh our minds on such matffel‘s a?(our
analyze our daily work in the licht of the broad objectives Jists
public schools. In this we have been of mutual help,—the spec'iend-
and consultants have been helped just as much as others 1 &%
ance at the group meetings. : atterD

“There has been developed here at this convention 2 P <ok
which can be followed at the local level, As a result simild®
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conferences will undoubtedly be held at the county and distriet level
at which many of the problems raised here may be further explored.
I hope that one day work conferences may be set up in every dis-
trict for that purpose during the present school year.

“This convention has been well attended because everyone had
the opportunity to participate and felt that he was getting some-
thing worth while. The contrast in attendance at this type of con-
vention with that of the traditional convention has been noteworthy.
All of you are familiar with the great exodus of members of the
audience following each speaker in the conventional type program.
That did not happen here yesterday. I watched carefully and saw
only three or four persons slipping out of meetings. I recommend
wholeheartedly that this same type program be used again next year.

“T sugg

est, however, that consideration be given to the selection
of several

major areas or common problems in the total 12-grade
PI“OgI:am for discussion, with elementary and secondary teachers
“’OI'k_lllg together in each group. This could be followed then by
Meetings at the local level following the convention at which time
reports could be given relative to the findings at each discussion
group.

“T asked al per i i i i
: Several persons to give me their evaluation of this new
ype of convention, as compared with the traditional convention
I‘O(r-\ = .
1)1 olar'n- Inr every instance the person’s reply was to the effect
13t this was the hegt MCDEA he had ever attended.

-
11011HT621:]1?31 be'il an excellent program. As an .individual I pro-
e Q)f ;)]Iln L,nfmon a real sucecess. As one trying to reflect the
Side s Wh.(ise n a'tten.danee I.say that it 15 by fa'r the best and
e 111 S meeting in the history of this association. I hope
e lgcal . p ogram may be used more frequently at the distriet

evel in the years ahead. Congratulations to President

Laey, Su . 5
mittee”,’perlntendent Hopkins, and members of the planning com-
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REPORT OF CONFERENCE

Mr. Lyman Ginger, Director of the Training School, University
of Kentucky, was asked to serve as general over-all consultant and
observer for the 13 work groups and to present at the final session
the highlights of the discussions and suggestions for effective follow-
up programs of action which might result from the stimulation of
this work conference. The following are excerpts from his report
which was presented to the conference and which was later carried
in the December, 1949, issue of the KENTUCKY SCHOOL
JOURNAL:

“The Conference Report

“Under the able leadership of the discussion leaders, each group
started out by defining and clarifying the common problems which
confronted the individual members of the group. After the prob-
lems had been stated and defined, the remainder of the period Wwas
spent in discussing possible solutions to each of the problems.

“It was of noteworthy interest that the participants wanted a
practical solution to their problem and one that would be applicable
to their own region. The central problems seemed to fall into ab01'1t
six main classes, and each one of these will be discussed briefly It
the remainder of this article.

“I. Overcrowded Conditions. The general idea that many of the
schools had far too many pupils enrolled to be effectively t‘f‘“ght
was promoted over and over again. After a rather lengthy diseus:
sion it was agreed by those present that this was a problem i
would require long-term planning and one that could probably ke
relieved to some extent in ten to fifteen years. It wasa widely ex
pressed belief that better roads, consolidation of schools and a nev
building program would all be necessary before this particular'pTObé
lem could be solved. Certainly it should be stated that Wl.thﬂll
better roads, transportation and consolidation would be prac_tlcahz
impossible in many sections of this area. All of this tied in il §
general idea that more money was needed for building Purp?sje
if better buildings were to be provided which in turn would relie
the overcrowded conditions.

“II. Materials and Supplies. Another topic that was dlscussiii
in most of the groups was an economic problem and had t0 do;on
materials and supplies for the classrooms. It was eI~IP1'.eSSetheir
many occasions that administrators of this area were Uslle
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money wisely but there simply was not enough to provide adequate
materials and supplies for an enriched instructional program. This,
too, was a problem which would require added financial assistance
and one which would not be solved in a short period of time.
A long-term planning program was recommended as the only possi-
ble solution to this kind of problem,

“IlL. A Clear-cut and Well Defined Philosophy of Education.

A central theme seemed to cut across each discussion group—one
that was most pronounced in some cases and only slightly evident
i others, but existent nevertheless—that the teachers of this area
as a professional group were not sure what they were trying to do
through their education program. It was the stated opinion of
many of the groups that added time should be spent in each school
system to clearly define what they were attempting to do in the
Sy§teln. By way of illustration, some of the important questions
raised which should fit into a statement of philosophy are: What
do we believe about giving grades to the children of our school
system? Should grades be given in the elementary grades and if
80, what constitutes a passing and failing grade? If grades are
ot given, what kind of report should be sent to the parent to show
Pupil progress or growth? When should a child be failed, if ever?
?;Zili ?;et’;ea:c};ers in (;ach building.understand what every other
. bylnbl tO' c_lo. Wha.t sub;)eets'are of most importance,
T esc ass1_f1.e€1 as being more .1mportant. thal% ‘anothfar?
bl hir‘rpoﬁmbﬂlty of the school in developing citizenship ?
fhe Vg scl ools offer college preparatory courses when from
S to eighty-five per cent of the high school graduates never

g0 to ;
00_1163‘6? What courses are considered college preparatory
courses, if any?

((I :
find ;ﬁhcan be seen from these questions that if school umits will
e te answers, to meet the need in their own school systems,
finer e?iaeher-s would benefit greatly through a development of a
It Simp];ca;;]zn bd;ef- This list of questions is not all-inclusive.

: States a few of th t : ;
discussion s ose that were raised during the two
e Understandin

of Chi
other centra] e Wg Child Growth and Development. An-

Sl e hich was eviden? throughout the conference
de\relop, e Y to an understanding of how children grow,
it i n. Many of the problems presented were Sympto-

éms and for that reason were difficult to answer. Scores
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of teachers expressed the opinion that they did not know the hasi
and fundamental facts of child growth and development. Some
of the questions which indicate the sincerity with which the teachers
presented these problems are: How do I know when a child is ready
to learn to read? Since we believe that children are different indi-
vidually, how do we determine these differences accurately? What
can be done to promote better emotional and mental health of chil
dren? What kind of discipline is best and when should physical pun-
ishment be given, if ever? What are the important or basic needs of
children and what can teachers do to meet them? What should be
the attitude of teachers toward children who lie, steal, cheat, fight,
ete.? From a discussion of these questions came a partial answer
to the total problem which, when stated briefly, is: Teachers Should
Understand the Basic Needs of Children and Should Have Some
Insight into the Techniques of Diagnosing and Meeting Needs of
Children.

“The teachers felt that they should be assisted in learning {0
recognize some of the following basic needs of children: (ﬂ)l the
need for love and effection; (b) the need for a feeling of achieve:
ment and success; (¢) the need for a feeling of social and group
security; (d) the need for a feeling of belonging to thegroup. I
was impossible in the limited time of the conference to discuss thest
basic needs long enough to reach any conclusions, but many of e
teachers and groups of teachers left the conference with the firm
convietion that they would like to go back to their own gchool sys
tems and work with their own teachers on developing @ }'geenﬁ'
understanding of children and how to meet §ome of their basic &
fundamental needs.

“V. Teaching Basic or Tool Subjects. Even though the teacherls
were interested in many other aspects of child growth and de.ve-
opment, it seemed that there was more interest and more queStlon:
were raised on this particular subject than any other. Teacheifn
were concerned about such questions as: When and how df’ Ibegd.
teaching spelling? What are the better methods for teaching IeS
ing? Should all children learn to read when they are six years‘o :
How does a teacher develop a science program withous SC{?M
equipment? Is it advisable to have language-arts as a coré uminﬂ
should the subjects be taught separately? How does a teach;l‘indi’
one-room school provide a program which will take care qurrit
vidual differences? How much drill should be given in han
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ing? Should accelerated readers and slow readers use the same
textbooks and if not, where are easier reading materials obtainable ¢

“In this general field the consultants for the book companies
gave invaluable assistance in answering questions, making sugges-
tions and recommendations to the teachers. On the high school
level some of the same kind of questions were asked. Specifically,
some teachers wanted to know: Does the high school teacher have
any responsibility in teaching reading? Should the science teacher
also be a teacher of reading, spelling and handwriting? Should
practical mathematics be offered in high school or should geometry
and trigonometry be required? While it was impossible to give
specific answers to these questions, a great deal of benefit was re-
ceived through the discussion which centered around them.

“VI. Guidance in the Elementary and Secondary Schools. There
Was not sufficient time to discuss guidance programs, but there
Was a decided interest in the topie, especially with high school
teachers. It wag expressed on several occasions that the reason for
10t having better guidance programs was that most teachers did
not. know how a guidance program should operate and what should
be }neluded in it. Questions were asked regarding vocational, edu-
Gat{onal and social guidance. Hven though it was considered to
be important, it was touched only lightly in the discussion periods.

Apparent Benefits From This Type Conference
“One of the most far-r
that this haq been a suce
¢0mmon problems,
demoeraey in educat
racy in action, as ap
talked anq planned
Anothey Pronounced
of problemg that w
wl.lere answers coyl
Ceived if thoge who
their own problem

eaching benefits seems to be the feeling
essful experience in working together on
Many statements have been made relative to
ion. This was an excellent example of demoe-
proximately 1,000 teachers and administrators
together in a constructive, professional way.
benefit would come from the actual solution
ere either answered or assistance given as to
d be found. Still another benefit should be re-
attended continue to discuss and attempt to solve
8, through organized In-service education.

| Recommendations
¢

: The observer woul
= Work on its owq
tralnmg Pro
lik

d like to recommend that each school sys-
problems through an organized in-service
gram for the remainder of this year. He would also

e for
€tommend that the Same type of conference be held again
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another year, but with specific problems being considered rather
than many general problems. These special problems should be an
outgrowth of the conference just completed. Finally, he would like
to recommend that at the close of the year each sehool system
summarize in writing the professional improvements made during
the year due to the type program just completed.

“It can safely be stated that the consultants and visiting leaders
were unanimous in their praise of the officers and program com-
mittee of the Middle Cumberland District Educational Association,
including the two planning consultants from the State Department
of Education and the Kentucky Education Association. If took
real courage to attempt such an innovation in educational confer-
ences and these persons should receive credit for doing an ouf:
standing job.”
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PRESIDENT’S MESSAGE

Mr. Henry Chambers, President of the Kentucky Education
Association during the school year 1949-1950, brought a message
to the entire conference on Friday morning, October 14, 1949.

MESSAGE

by
Henry Chambers, President
Kentucky Education Association

Since I assumed the duties as president of Kentucky Education
Association, T have learned that they are similar in many respects
to my duties as superintendent of schools. Especially are they alike
n that definite assignments seem to come automatically and usually
a little faster than I can get to them.

: At the beginning of this year, the Kentucky Education Associa-
tlon had four definite responsibilities—Federal Aid, Passage of
{\-mffndments, Legislative program and Convention. The first ob-
Jective was the passage of a Federal Aid to Education bill. In this,
as you know, we have had a temporary setback, but may I say to
you tl.lat state education associations, and the National Education
Assoc.lation did a wonderful job in bringing to the attention of the
t}merman people the gross inequalities and inadequacies of educa-
Flonal opportunity to the childhood of this nation, and religious
Infolerance, prejudice, and fanaticism will not much longer be suec-

flessful in_ keeping suppressed intellectual development, by defeat-
Mg a national educational equality law.

natizf (:)fften spea‘k Of' 1§he equal opportunity offered by this great
o angur;t'o its GltIZEI’.lS. People are not .born with equal intel-
e ability, but society has.the obligation of giving every in-
= h', _egardless of Where. hfa lives, an equal opportunity to de-

P s intellectual potentialities. This we are not now doing.

of ‘?Xli)trzas(:i of ‘;he de?eatist attitude some of us have been guilty
dead, we n;lgt y St'atlng that the Federal Aid to Education bill is
Oatio’n - serisi continue to fight fox: the justice of equality of edu-
10t become d(?es offered to the ch'11dren of this country. Let us

: 15couraged, but continue the great efforts that are

ein
o :ilmade- by _the people who are genuinely interested in justice
and it will beecome g reality. :

The g . e2is
next immediate objective deals with two proposed amend-
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ments to our state constitution. One of these amendments, the -
called Equalization Amendment, provides that 25 percent of the
state money may be distributed in some way other than a per capita
basis. This equalization amendment proposes to do for Kentucky
identically the same thing that the Federal Aid to Education bill, or,
more accurately, the Federal Equalization bill proposes to do ona
national scale. I fail to see how anyone can support the idea of
the Congress of this country making a special appropriation to
equalize educational opportunities among the states and, with any
degree of consistency, be against the same proposition applying t0
the localities within a state.

There has been some criticism of the way in which the present
10 per cent equalization privilege provided for by an amendment
passed in 1941 has been exercised, and perhaps some of the criticisn
has been due, but there is nothing wrong with the prineiple in-
volved and great strides were made by the last special session of
the Legislature in righting the wrongs of the original distribut.iOH
law that was passed in 1942. I do, with all honesty and sincerity,
uphold the decision of the Delegate Assembly of the Kentucky Edlll'
cation Association when it went on record in convention last APTI11
to support this amendment. After we have passed this ameudmgn'ﬁ !
November, as I believe that we will, we should be very careful i ex:
ercising the privileges it permits in distributing state monies ¥
schools. Upon the premise that educational opportunity starts when
the child enters the school door, instead of when he gets on @ bus
ten or fifteen miles down in the country, I, for one, believe that there
should be a state transportation fund set up out of the proposed
additional 15 per cent.

If the amendment passes, I believe we will have little difficulty
in convineing a legislature of the advisability of setting up & il
portation fund. Without the passage of the amendment, it
constitutional impossibility with the 10% Equalization Fund &
tributed as is.

= et as the
The other amendment, raising the salary limitation, h

support of—may I name a few of the organizations? .EV_el?’bO?,};
cannot be wrong. It is not a question of whether an deVIduaur
salary is pushing against the $5000 limitation pI‘OVi‘ded by ;)kv
present constitution, but the limitation has developed Keﬁtl_l 01;»
a low-salary psychology. Salaries are determined by COmparlsthe
There has always been and will always be a scaledown from
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top, regardless of what that top happens to be. If it is $5000, less
responsible positions will be paid from that starting point. If the
top salary is $7,200, which is the limit carried by the amendment,
with the exception of fifteen or twenty state officials, the scale-
down will be graduated from that figure.

The two fundamental principles involved in the two amendments
offert'ed have long since been accepted by the American people. The
prlnglple of parity is related to the salary amendment. The farm-
ers’ income fluctuates, by law, according to the cost of the things
he buys‘ and the strongest argument for increase in wages has been
the parity principle, or the cost of living. The salary limitation in
Kentucky prohibits the accepted parity principle from operating
_for pr9fessiona1 people. Ceilings on income have only been recog-
i:::d in emergepcies. The OPJ}, which carried the ceiling idea,
t thone of the first measures stricken from the national law books
‘?hat :hiI;S ;)}f thlet \Zar. The other rfaef)gnized principle on income is
e » .O,u d be a floor or a mmlm'um for everyone. We have

n wage laws and minimum prices for the farmer’s prod-

ucts, izati
m'ﬁ' The equalization amendment has as one of its purposes a
Himum wage for school teachers,

S
0, on November 8, let us pass the school amendment that will

ut i
?Vﬂl 1é}iloor un-dfar opportunity and the salary amendment which
ake the ceiling off of opportunity.

WT%;(? g:;s:zopart of our KEA year was spent in doing all we knew
e Cfifass the Federal Aid to Education bill. We are now
o tan all-out efi:jort-to pass two badly-needed amend-
Slliba i Secuu H{Od‘ed COIlStl‘tlltl(?n. The third phase of our work
o Boarge tches.lrable leglslgtlon by the 1950 Legislature. The
e Wgrked h;’l de'Boarfi qf Directors and the Delegate Assembly
e rd in bulldlns}' our proposed legislative program.
you are acquainted with our proposals, but may T

take a oy
Program, oments to discuss the items involved in the total

ho
ihi}

This i e

But 801]}:(123 2221;10?8 Qrogre.un, one that will cost a lot of money.

respOHSibilitlv P UC‘ Y 18 gomg to wake up and it is partly our

Spending milliong ur;y the day and recognize the folly that we are .

DEODle to. praty tho d.ol.lars' 't(') furnish higher education to our

immEdiately o emdm _ablhtles, attitudes and efficiencies, and

other stato, e sraduation, we are turning our investment over to
utilize. To me there 1s no more vivid practice of
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false economy to be found. The quicker we recognize that there are
too few people paying too large a percentage of the taxes of this
state and put into operation a sales tax, the better off we will be.
Our present Governor pledged to the school people of this state, dur
ing his candidacy for Governor, that the KEA’s legislative program
would go into effect during his term of office, if elected. Among
other things that program called for a $34,500,000 appropriation to
the common school fund. The 1950 Legislature convening in Janu-
ary will be the last regular session under his administration. I say
to Governor Clements that we have every reason to expect that
pledge to be carried out. I, as one member of the profession, wil
be disappointed if it is not fulfilled, and T believe it is the individual
responsibility of the 18,000 school teachers and other citizens who are
interested in the educational welfare of the boys and girls of this
state to expect the pledge to be carried out.

May we join hands and walk together in building a greater school
system, and by doing so, a greater Kentucky?

Naturally, our last work for the year will be our convention
The Board of Directors of your organization, Mr. Brooker, your
secretary, and other interested people are making every effort i
build a great program for the April convention. The greatest factor
contributing toward the success of the convention will be, how
ever, your presence, and we invite and urge you to attend the
convention. May we meet in Louisville on April 12, 13 and 14
for a good time and a great program!
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APPENDIXES
APPENDIX A*
10 Benchmarks of a Good Work Conference

Looking closer at a good work conference, we see that it has
10 features:

1. A good work conference is concerned with problems of the
participants, not the problems of the leaders.

2. A good work conference is one to which delegates come pre-
pared with an understanding that they are coming to a different
type of meeting from the ones they usually attend.

3. A good work conference selects a corps of assistants which

acts as a service team to help conference groups reach high pro-
ductivity.

4. The good work conference trains a corps of assistants, be-

fore the conference begins, to act as a service team to the delegates.

5-_A good work conference takes time before it plunges into
;echn.lcal.dmcussions to review its purposes and its major themes;
oW 1t will operate; and what major decisions it will try to make.

6. A good work conference breaks down into small groups

;‘1:)1;1; are continually kept informed of what is going on within each

57

sior:{.lA g8ood work conference uses democratic group and discus-
eaders who are concerned less with getting their points of

vi ith bringi '
View across and more with bringing out into the ORC e FOTE !
€W of the participants.

A good work co

nference takes time as it coes along to look
elf and to improv - :

e its own procedures of working together.

9. A good work conf
€rver ag g mirror of it

8.
at itg

erence accepts wholeheartedly the group
S own efficiency.

obs

10.
commitSAitfgli‘dp“;,oll:kl conference is one which in its final session
ublicly to ca . s
2 the conference, y ITy out back home the decisions made

*Reprinteq b :
Y Permission”of publisher. Copyright 1948, A. C. Croft, Publisher.
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BASIC MATERIALS
APPENDIX B

Basic materials as a background for conference work were pre-

bared by the program committee and the following members of the
State Department of Bducation :

Mr, Ishmael Triplett
Miss Louise Galloway
Mr. Robert Martin
Miss Louise Combs

;Phese Materials were made available to all consultants, leaders, co-

eaders, recorders and superintendents prior to the conference.
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Name of County and
Independent Scheol Systems

Adair County Schools
Columbia Schools

Casey County Schools
Liberty Schools

Clinton County Schools

Albany Schools

McCreary County Schools

Stearns Schools

Pulaski County Schools

Ferguson Schools

Science Hill Schools

Somerset Schools

Russell County Schools

Wayne County Schools
Monticello Schools

Total school census (white) of this District

Name of
Superintendent

Harbert Walker

H. R. Kirk

W. M. Watkins

V. W. Wallis

R. C. Reneau

L. H. Robinson

C. D. Harmon

C. W. Hume
Orville L. Swearingen
C. H. Richardson
Earl C. Roberts
Porter H. Hopkins
John O. Sims

Ira Bell

La Rue Cocanougher

THE MIDDLE CUMBERLAND DISTRICT EDUCATION ASSOCIATION

The Middle Cumberland District embraces the following school
systems:



[I0N

cchool

35,860

THESE ARE OUR ELEMENTARY SCHOOLS

(White)
One-teacher Two-teacher Three-teacher
Name of School District Schools Schools Schools
Adaip-Countys = = M 12
Columbia
Casey Counfy: i 7 26 1
Liberty
Clinton County ... 38 5 2
Albany
McCreary County ... 32 15
Stearns
Pulaski County ... 107 28 5
Ferguson
Science Hill
Somerset
Russell County ... 40 14
Wayne County ... 58 14 3
. Monticello
DTl o 429 114 11

581

Four or more
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THESE ARE OUR HIGH SCHOOLS
The following are the high schools in the Middle Cumberland District:

Name of High Schools by Counties

Adair County
Breeding High School
Knifley High School
Columbia High School

Casey County

Middleburg High School
Liberty High School

Clinton County
Albany and Clinton County High School

McCreary County

Cooperative High School
Pine Knot High School
Whitley City High School
Stearns High School

Pulaski County

Eubank High School

Mount Victory High School
Nancy High School
Shopville High School
Burnside High School
Ferguson High School
Science Hill High School
Somerset High School

Russell County

Jamestown High School
Russell Springs High School

Wayne County

Wayne County High School
Monticello High School
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HIGH SCHOOL ENROLLMENT AND TEACHERS
in

Middle Cumberland Education District :
(As shown in 1948-1949 reports of State Department of Education)

Average No.

School District Enrollment | Teachers Eﬁlfiﬁll‘glgeﬁu ch %22?:%1%rs P‘%‘Zﬂﬁrﬁr
. Adair County l
Breedingerr ks et 95 S
T i e S 65 2
Columbia Ind. ............ 375 L3
Columbia Ind. (Col.) ...... 98 3 :
TOTALE: - 593 22 148 5% 205
. Casey County
Middleburg .................. 110 e
St. Bernard (Private) ... 26* 1*
Liberty Ind. oo 257 9
TOTAL ----------------------------- 367 13 184— 6 1/2 28—
. Clinton County
R T 305 9 305 2 e
. McCreary Co.
Co-operative ... 32 3
McCreary Co. H.S. ... 272 9
BineiRvigttmses e 110 6
SteamsHSmEn s 100 5
TORALE 514 23 129 4% -
. Pulaski County
Biusnfifelie e 66 &
ibanilE R 262 10
MtVictory. . 40 3
Wiy SO 201 9
Shopville . ...~ 174 8
Fe;guson Tndese e 91 5
Science Hill 97 5
SomersetInd. 436 21
Somerset Ind. (Col) = 57 3
TOTAL = ’ 2
l}ussell County: = = = e = = -
amestown
........................ 189
ussell Springs . 309 13
TOTAT, .. &g ’
V\;?lYne County o = - g
SMeCor ST -
Montielly 1q | 412 -
490 19 205 | 9% 25
G
— SRﬁND TOTAL, 4201 %5 I 7 =
Chools not included in totals.




HIGH SCHOOL ENROLLMENT AND TEACHERS

in
Middle Cumberland Education District i
(As shown in 1948-1949 reports of State Department of Education)

Schools Enrollment Schools No. Teachers

L. St. Bernard (Private) ....... 26+ 1. St. Bernard (Private) .| !
29 Co=Operative = - . 32 2. Co-Operativer = 3
s MbaVictory.o Lo 40 3. Mt. Victory - Si=s 3
g Breedinga = vt 55 4. Breeding G 3
9. Somerset (Colored) .......... 57 5. Somerset (Colored) ... 3
G lkenifley. oo 65 8. Knifley - ori 3
G Burnside® & o0 66 7. Columbia (Colored) ... j
g NMonticellote s~ 75 8. Burnside o S irtrEen I
g bergusone L s 91 | 9. Middleburg .......ccowmm :
)= Sciencew il = = 97 | 10 Monticello: . v i :
11. Columbia (Colored) ........ 98° | 11. Ferguson .- ot :
15 Stearns e 0 - = o 100 | 12. Science Hill —ieiss ;
8BS Rine Knott-. = - 110 13. - Stearns iz e i
HAkok 6

s Middlebure 0 110 |14 PineKnott = 72 8
290 Shopviller e 0 174 |- 15. - Shopville- = st i
160 Jamestown ... . 189 | 16. JameStOWN .ol g
17. NanC.V ------------------------------------ 201 17.. Nanecy: .o canntng 9
8 -liberty. -5 - = 0 957 | 18. TibDETty ...oooseesmsssmerreins i
19. McCreary County H.S. ... 272 | 19. McCreary County HS. -
g0 s Rubank- - o o 272 | 20. AIDANY —ooooeosmemmesesiansmees 0
Sl Albany oo 305 | 21. EUDADK ..oocooommecmumsmmmesiimee i
22. Russell SPRIings se ey 309 22. Russell Springs ... 3
23. Columbia Independent ... 375 | 23. Columbia Independent |
24. Wayne County H.S. ... 415 | 24. Wayne County H.S. - |
25. Somerset Independent ... 436 | 25. Somerset Independent - "
T 175

TOTAL,: = 4201 TOTAL ..ot :
Average - -ooal S 175 AVErage ...t 5

*Private schools not included in total

x#*Median 110—***Median 5%
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ENROLLMENT AND AMOUNT SPENT FROM PUBLIC SCHOOL FUNDS FOR
ELEMENTARY AND HIGH SCHOOL LIBRARY AND SUPPLEMENTARY
BOOKS DURING THE YEAR 1948-49

School System = Enrollment 5 o Expenditure‘H
em. HhS, em. .
Adair
Coumtyesose 2864 120 $ 60.24 $ 113.07
Columbia ............ 259 473 201.59 167.84
Casey
Colifys = o = 3419 110 28086 e
- ?1‘Derty .................... 326 s = a e 150.71
nton
i‘f{:‘“y .................... R s 735.28 329.52
Anye it 350 305 339.76 89.34
McCreary 1
ggxar;;ys ...................... 3759 414 846.58 864.95
i 376 100 142.41 292.96
C
Fg;mty ...................... 5748 753 281.18 10717.00
SUSON .o.......... 220 91 4.00
Sei MRS e e e e s s a g et >
Eace i - 158 97 41
B = 66.44 .95
N 1313 493 537.12 677.00
Russel] onsolidated with the County, September 13, 1948)
County
W 2695 508 354.70 516.12
Coun
Montgeﬁ ................... 3050 415 486.78 689.61
; e o 464 75 5.17 284.80
Expenditures

104849 e SyheOaWn here' are taken from the annual financial reports for the
school fyungs, T. Additional expenditures may have been made from local




ENROLLMENT AND AMOUNT SPENT FROM PUBLIC SCHOOL FUND§ PFj‘R
ELEMENTARY AND HIGH SCHOOL CHILD IN 1948-1949 FOR LIBRARY AND
SUPPLEMENTARY BOOKS

School System Enrollment Expenditure'HS
Elem. H. S. Elem. L
Adair 1
Gounty—— . 2864 120 $ .02 i
Golimbia »». . 259 473 T8 4
Casey
Countys s e e 3419 110 .08 "
Dibetty.- 2 =0 = = 326 257 %
Clinton "
County:= = ic e 1873 v henens o -39 0
Aibanyre s r s 350 305 97 )
McCreary oM
County™ = oo 3759 414 23 !
Stearnsgize S s 376 100 .38
Pulaski 14|
Comnty - == =~ = 5748 753 .05 ol
Bergusen i = 220 91 ‘,13
Science Hill ... 158 97 42 ¥
Somerset: - o 1313 493 4l ;
Burnside (Consolidated with the County, September 13, 1948)
Russell 10
Countysiie e 2 2695 508 A3
Wayne : 160
ity =t 3050 415 16 3l
Monticello ... =~ 464 75 01

; the 14
*Expenditures shown here are taken from the annual financial reports fforcal schod
49 school year. Additional expenditures may have been made from

funds.

**District reports on high school pupils but expenditure of $329.52 listed
financial report.
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TRAINING OF PERSONS SERVING AS HIGH SCHOOL
LIBRARIANS, 1948-1949

‘m_follection of library books for elementary children which is ad-

Semester Hours of Training Number of
in Library Science Librarians
0 11
e i () ems i R el S R R e S L 1
B s e e S e e L e Ok 4
Pl st e e B i o G e i 4
B e e 2
Sl S e e S SR S e e e 1
O 23*

*Qne school reported no librarian. Report stated that library was
administered by the teachers.

DAILY AMOUNT OF TIME HIGH SCHOOL LIBRARIAN
DEVOTES TO LIBRARY

Time Number of Librarians
2 G I 8
Diveire: O Sor S e o e S C 10
9 hours or N e e S e e S e s S 2

ol e e e e o 20*

*Reports from four high schools gave no information on this item.

Miscellaneous Information

Clinton County

Inistered from the office of the supervisor.

McCreary County

In :
Schoolsllg‘l';,s:sarted a collection of books for their small rural elementary

Intendent Sir?cdmmiStered by helping teacher from office of the super-

which the boa Zthe County no longer has a helping teacher, the money

buil T Ir'd provides _for elementary library books goes toward
¢lassroom collection in the individual school.

Pulagkj County

Countywi : ks
ministere?gdehhbl:ary which is primarily for elementary schools. Ad-
. Y helping teachers who have had no professional training in

lbrary goj
schoolg amgnce' Supported largely by contributions from individual
Nd the people in the County.
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HIGH SCHOOL ENROLLMENTS

1. American High School

The majority of American high schools are still small rural high
schools of five or six teachers with less than 130 pupils. (Harvard

Report).
2. Kentucky High Schools

The typical Kentucky high school has an enrollment of around 150
pupils with six teachers.

3. Middle Cumberland Educational District :
The representative high school of the Middle Cumberland District has
less than 120 pupils with five or six teachers.

4. National Commission on School District Reorganization

Recommends a high school enrollment of not less than 300 pupils
with a minimum of 12 full-time teachers.

5. North Carolina State Education Commission
Recommends a high school enrollment of an absolute miniml}m of
300 pupils and a desirable minimum enrollment of 500 to 600 pupils.

6. Virginia’s Comprehensive High School Program

Recommends a high school enrollment of 600 to 1,200 pupils for edu-
cation and financial efficiency and economy.

KENTUCKY HIGH SCHOOL
Age-Group Census and Grade Enrollment

1949
Census of Each Age, April 1, 1949 Pupil Enrollment—1948-19

Age Number Grade Numb;;
14 52,630 9 gé’?sa
15 52,814 10 20’050
16 52,932 11 e
17 50,895 12 0'r33
T
Total 209,271 Total :

85%:
1. Ages 14 to 17, inclusive, enrolled in school, 1946-47, was 73
(Not available for 1948-49).

: ;o high sc
2. Per cent of census ages 14 to 17, inclusive, enrolled in high
in 1946-47 was 40.5%.

; . . schOOlS
3. Per cent of census ages 14 to 17, inclusive, enrolled in high
in 1948-49 was 43.35%.

hool
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EMERGENCY TEACHERS
MIDDLE CUMBERLAND EDUCATIONAL DISTRICT
(8-Year Period)

COUNTY

Approximate Total
1941-42 1942-43 1943-44 1944-45 1945-46 1946-47 1947-48 1948-49 Number of Teachers

0 17 35 37 43 41 40 35 129
5 43 68 78 82 76 79 65 141
0 7 9 13 13 18 27 18 72
McCreary 0 15 23 43 46 53 51 56 127
IBulasleidrtan i 3 76 127 130 134 139 143 130 210
Russell 8 42 43 52 57 60 55 40 103
Wayne 1 32 51 36 46 48 57 44 130
ANOYNANErly 17 232 356 389 421 435 452 388 912

Independent school systems included in counties.

Data on Library Service in the Seven Counties Comprising the Middle
Cumberland Education Association
Clinton Pulaski
McCreary Russell

Adair
Casey

Wayne

Sources:
1. Annual financial reports submitted by the superintendents for the
school year 1948-49.
2. Annual high school reports submitted by the principals for the
school year 1948-49.
3. Miscellaneous information secured by the School Library Consultant

through visits, correspondence, and conversations with school per-
sonnel.
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NUMBER OF GRADES IN HIGH SCHOOL, ENROLLMENT,
LIBRARIAN’S TRAINING, STATUS, AND DAILY
TIME DEVOTED TO LIBRARY, 1948-49

Librarian
Number of Daily Time
School System Enrollment Grades Training Status* in Libray
Adair County
Breeding ........ 60 4 0 PtT 1% hours
Kenifleyass o 65 4 0 PtT 24
Columbia W ... 359 6 15 PtT 2%
Columbia (C = 43 4 B e ~
Casey County
Middleburg ...... 104 4 0 PtT 1%
Liberty = 235 4 6 PtT el
Clinton Cbunty
Albenys = 295 4 32 PET a8
McCreary County
Cooperative ... 32 4 0 PtT
Pine Knot ... 113 4 815 PtT 1 :
Whitley City ... 272 4 12 PtT 3 ’
Stearnsio s 98 4 0 PtT 2 :
Pulaski County
Fubank 274 4 22 PtT g
Mt. Victory ... 53 4 PtT 5
Naney: o> 199 4 12 PtT :
Shopville .......... 175 4 4 PtT 5
Burnside ... 104 6 0 PtT 5
Ferguson ........ 85 4 6 PtT
Science Hill ... 100 6 0 PtT =
Somerset W ... 435 4 0 PtT
Somerset C ... 79 6 0 PtT
Russell County g
ptT 2%
Jamestown ...... 191 6 6 2
Russell Springs 303 6 0 Pt
Wayne County ;
PtT 514
Wayne County 414 4 14 =
Monticello ........ 75 4 24 Pt

*Part time or full time
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TENT,

Daily Time
in Library

115 hours
214
24

1%
1%

D9 D9 W W Do W

S

9:15 Assembl

9:40 Address
10:10 T

Lgader, Margaret Cla
Recole‘!gegr’MAUdrey Maupin, Clinton County

APPENDIX C

PROGRAM

MIDDLE CUMBERLAND DISTRICT
EDUCATION ASSOCIATION

Twenty-third Annual Convention

General Sessions, Sectional Meetings, Work Group

Conferences
Theme: TOWARD BETTER TEACHING

This new type of program has been carefully
planned for this the twenty-third annual con-
vention of this association. The general theme,
Toward Better Teaching, should challenge every
member of the MCDEA, teachers and adminis-
trators, to full participation in the program
throughout this convention and to carry back
to the children of the Middle Cumberland area
a renewed interest and enthusiasm for the pur-
poses expressed by the theme.

SOMERSET HIGH SCHOOL BUILDING
SOMERSET, KENTUCKY
Thursday and Friday, October 13-14, 1949

THURSDAY MORNING, OCTOBER 13, 1949

Firs_t'General_ Session—High School Gymnasium
Presiding: Miss Audrey Maupin, Vice President
y Singing, Mrs. E. H. Dougherty, Super-

Visor of Music, Somerset Schools, Leading

T Invot;ation——Rev. W. H. Pettus, Methodist Church
:30 President’s Message, W. E. Lacy

—Toward Better Teaching, Adron Doran,

Graves County

Somerset

10:25 SAssem'ble In discussion groups. (Elementary and
econdary group and room assignments were made
when teachers arrived—full directions will be

found on your assignment card.)

Thursday, October 13, 1949

ELEMENTARY WORK.GROUP CONFERENCES
Towa_rq Better Teachin

T g in the Elementary Schools
S esslon—Forenoon 10:30 to 12:00
econd Sessmn—Afternoon, 1:30 to 3:30
roup One—Gymnasium
yton, Jefferson County

ary Hamm, Pulaski County

Leader, Mgm“l’ .Two—High School Library

. L

er, Marjorie Sears Meece, Somerset
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ntroduction of Conference Leaders, P. H. Hopkins,

Co.pentucky ouise Willson Worthington, University of
RECOsgder, Loma Taylor, McCreary County
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Group Three—Room 3 ‘
Leader, Mrs. O. A. Durham, Lindsey-Wilson College b
Co-Leader, Mrs. Carl Phelps, Russell County
Recorder, Beulah Allen, Pulaski County °

Group Four—Auditorium
Leader, Elizabeth Sutton, Breathitt County
Co-Leader, Fronia Alexander, Wayne County ,
Recorder, Wanda Neikirk, Somerset

Group Five—Room 1
Leader, Martha Shipman, University of Kentucky
Co-Leader, Mary Coe, Russell County
Recorder, Helen Flatt, Lindsey-Wilson College
Group Six—Room 2 '

Leader, Virginia Story, Eastern State College
Co-Leader, Louise Kiser, Somerset
Recorder, David Cunagin, Lindsey-Wilson College

Group Seven—Room 13
Leader, Mrs. Gertrude Ekas, Berea College
Co-Leader, Lela Mason, Laurel County y
Recorder, Mrs. Irene Broyles, Somerset

SPECIAL CONSULTANTS FOR ELEMENTARY
GROUPS

Group III-VI, Gwen Retherford, Department of Educa-
tion

Group I-1V, Louise Bell, Louisville Schools

Group III-IV, Margaret Wait, Oak Ridge Schools

Group V-I, T. C. Gilbert, London Schools

Group II-V, Estelle Adams, University of Kentucky

Group IV-II, Ima Mae Junkins, Oak Ridge Schools |

Group IV-I, Mrs. Sara Rogers Ketron, Oak Ridge Schoo%s

Group VII-II, Mrs. C. T. Ward, Anderson County Schools
Specialists from Textbook Companies

Group I-VII, W. Virginia Smith, Winston f

Group II-IV, Eileen Riley, Houghton-Mifflin

Group IV-III, Lucy Holloway, Macmillan

Group VII-V, Lillian Russell, Row-Peterson

Group V-I, Elsa Reints, Ginn

Group III-VI, Lee Horton, Scott, Foresman

Group VI-II, Margaret Irwin, Scott, Foresman

Group VII-V, Eva Lou De Arment, American

Group IV-V, Mildred Troup, American

Group I-VI, Frances Mason, Heath

GENERAL CONSULTANTS
All Groups

Mary Elam, Silver, Burdett ’

Nona Burress, Director of Field Service, KEA

Lyman Ginger, Director, Training School, Univers
Kentucky

Thursday, October 13, 1949
SECONDARY WORK-GROUP CONFERENCES

Toward Better Teaching in the Secondary Schools
First Session—Forenoon, 10:30 to 12 7
Second Session—Afternoon, 1:30 to 3:3

Group One—Room 6 I
Leader, Dr. L. E. Meece, University of Kentucky
Co-Leader, Mrs. Martha Baker, Russell County

ity of
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Recorder, Mrs. Clarence Harmon, McCreary County
Group Two—Room 7

Leader, C. D. Redding, Frankfort Schools
Co-Leader, Dean H. B. Smith, Union College
Recorder, Larue Cocanougher, Monticello

Group Three—Room 8

Leader, Adron Doran, Graves County
Co-Leader, W. B. Jones, Somerset
Recorder, Vera Stevenson, Somerset

Group Four—Room 9
Leader, Ishmael Triplett, Department of Education

Co-Leader, Dr. Luther Ambrose, Berea College
Recorder, Willena Broyles, Pulaski County

Group Five—Room 11
Leader, Dr. Frank Dickey, University of Kentucky

Co-Leader, Willard Sandidge, Pulaski County
Recorder, A. J. Lloyd, Wayne County

Group Six—Room 16
Leader, Richard C. Van Hoose, Jefferson County
Co-Leader, Maurice Christopher, Somerset
Recorder, C. D. Harmon, McCreary County

SPECIAL CONSULTANTS FOR SECONDARY
GROUPS:

Group I-VI, C. T. Ward, Department of Education
Group III-1V, James T. Alton, Hardin County
group I-V, Mrs. Adron Doran, Graves County
Group IV-1I, Helen Reed, University of Kentucky
GTOUD II-II1, Dorland Coates, Eastern State College
Group V-I, Glyn Morris, Harlan County
GI‘OUD IV-II, Mrs. Esther Adams, Fayette County
GTOUD ITI-IV, Louise Galloway, Department of Education
Gl“Oup II-V, Analee Herzig, Frankfort ‘Schools
Gioup I-VI, John W. Brooker, KEA, Secretary
Group VI-II, James A. Cawood, Harlan County

oup V-I, Mary Lois Williamson, Department of

Education

Group VIIIT, g, §, Wilsen, Department of Education

GENERAL CONSULTANTS
All Groups

William D, Chilton, Director, Bureau of Finance,
Thohiis Department of Education
€ Som_bs, Division of Teacher Education and
T G@rtlﬁcatlo_n, Department of Education
inger, Director, Training School, University
of Kentucky

Friday Morning 9:30 - 10:35

ELEMENTARY SECTION (ALL GROUPS)
5 HIGH SCHOOL, GYMNASIUM
l;ﬁfrlg;?g INona Burress, Director, Field Service, KEA
School mproving Instruction in the Elementary
SultantﬁMlss Mary Elam, Special Elementary Con-

Adj :
djourn at 10:35 for Genera] Program in Gymnasium
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Friday Morning, 9:30—10:35

SECONDARY SECTION (ALL GROUPS)
HIGH SCHOOL AUDITORIUM

Presiding: C. W. Hume, Stearns
Panel Discussion: Improving High School Teaching
Panel Leader: William D. Chilton, Director
Bureau of Finance, Department of Education

Panel Members

Glyn Morris James T. Alton
Adron Doran Louise Galloway
Sara Rogers Ketron Frank Dickey

Adjourn at 10:35 for General Program in Gymnasium

Friday Morning, October 14, 1949

GENERAL SESSION—HIGH SCHOOL
GYMNASIUM

Presiding: W. E. Lacy, President
10:40 KEA Message, Henry Chambers, President
11:00 Report on Work-Conference Program, !
Lyman Ginger, Director, Training School Uni-
versity of Kentucky
11:20 Evaluation of Conference, John W. Brooker, KEA,
Secretary
11:40 Report of Committees:
Nominations
Resolutions.
12:00 Adjournment

OFFICERS

President—W. E. Lacy, Principal, Jamestown High
School ;
Vice President—Audrey Maupin, Supervisor, Clinton
County Schools : :
Secretary-Treasurer—O’Leary Meece, Assistant Prin-

cipal, Somerset High School

DIRECTORS
Adair ° Harbart Walker 1950
Casey W. M. Watkins 1950
Clinton Audrey Maupin 1949
McCreary C. D. Harmon 1949
Russell Edith M. Spikard 1950
Pulaski Orville Swearingen 1949
Wayne Clara Hatfield 1950

COMMITTEES

Program

W. E. Lacy, O’Leary Meece, Audrey Maupin
Louise Combs, Department of Education .
Nona Burress, Kentucky Education Association
Freda Baugh, Willa Harmon :

Orville Swearingen, P. H. Hopkins
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Nominations

R. C. Reneau
John Dunbar
C. E. Wesley

Resolutions

C. D. Harmon
Ira Bell

W. M Watkins
C. H. Richardson

ANNOUNCEMENTS

Luncheon—October 13, 12:15 p. m. Delta Kappa Gamma
luncheon sponsored by Iota Chapter, “The Pines.”

Dinner Meeting—October 13, 6:30 p. m. Beecher Hotel,
sponsored by the Somerset Chamber of Commerce for
school administrators of the Middle Cumberland district
and le_adeljs, co-leaders, reporters and consultant par-
ticipating in the 1949 annual program. Get your ticket
from O’Leary Meece, Secretary.

595










“Ay

The
Wh

He
He

Wh
Hay
Hay

Hay

Hay




“Are you he who would assume a place to teach or be a poet here in the
Stateg?

The place is august, the terms obdurate.

Who would assume to teach here may well prepare himself body and
mind,

He may wel) survey, ponder, arm, fortify, harden, make lithe himself.

He shall surely be questioned beforehand by me with many and stern
questions,

ho are you indeeq who would teach or sing to America? {
Have you studieq out the land, its idioms and men?

4Ve you learn’q the bhysiology, phrenology, geography, pride, freedom,
friendship of Land? ‘its substratums and objects? -
ave you consider’d the organic compact of the first day of the first year

of Independence, sign’d by the Commissioners, ratified by the
, States, and reaq by Washington at the head of the army?
aVe you possess’d yourself of the Federal Constitution?”

—Walt Whitman
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